Demystifying Assessment
and Building Better Rubrics
AGENDA
• Welcome!!
• Nathan Cole (Theatre Arts): Building Better
• Asher Sund (English): Assessment in the New Five-Year Cycle

• Deanna Hall (Child Development): “All in it Together”
• Jack Bennett (Math Department): “Assessing SLOs – Math”

Department

BUILDING BETTER RUBRICS
for the Ventura College New Five-Year Cycle (2018-2023)

RUBRIC
DEFINED
“a guide listing specific
criteria for grading or
scoring academic
papers, projects, or
tests”
--Merriam Webster Dictionary

“a coherent set of
criteria for students'
work that includes
descriptions of levels of
performance quality on
the criteria.”
--Association of Supervision of
Curriculum Development

WHEN
D O I C R E AT E
OR REVISE RUBRICS
???????

• SERVICE UNITS – During the semester the SUO comes up for

assessment
• ACADEMIC COURSES – During the semester the Course comes
up for assessment
• PROGRAMS – During the semester the PSLO comes up for
assessment

QUESTIONS FOR

FRAMING ASSESSMENT

• D E V E L O P I N G T H E O U T C O M E : "What should

students know and be able to do?"
• D E V E L O P I N G T H E R U B R I C : "How will I know when
they know it and can do it well?"

IMPORTANCE OF RUBRICS (for Instructors)
• Efficient way to examine student

performance

• where students are successful or

need additional instruction

• Provides Equity
• Assess how students meet your
standards, not how they compare
to other students
• Variety of instructors teaching
same course, in same program, or
same broad skill set across the
institution
• Students assessed in the same
manner (how students meet the
standards, not how they compare
to other students)

I M P O R TA N C E O F R U B R I C S
(for Students)
• Precisely defines instructor

expectations and standards
• Recognizes their strengths and
weaknesses and directs efforts
accordingly
• Promotes self-reflection about the
learning process and individual progress
in the course
• Allows for revision and improvement
through quick, clear, and precise
feedback

W H AT M A K E S A S T R O N G R U B R I C
• Clear and measurable criteria
• Comprehensive and

“exclusive” criteria
• No overlap across criteria

• Developed with the aid of

colleagues and students

TYPES OF RUBRICS

“When the intended learning outcomes are best indicated by performances (things students do,
make, say, or write), then rubrics are the best way to assess them.”
--- http://www.ascd.org/publications/books/112001/chapters/What-Are-Rubrics-and-Why-Are-They-Important%C2%A2.aspx

A N A LY T I C A
L
Each criterion of the
outcome is assessed
separately
• separate ratings of
specified
characteristics/com
ponents
• SLO can be broken
into components
• components can
be assessed
individually
Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko

Assessment tool = Essay on
Pulmonary and Systemic Circuits of
the Heart

•

•

In this option
components
might help us find
problem areas
We could benefit
from a general
shell that could be
adapted to
specific systems

Course-Level Student Learning Outcome
Students will describe the relationship between the individual gross anatomy components of
the organ systems of the human body and relate the composition of these systems to their
function

Component

Excellent

Systems

Meets satisfactory criteria without
spelling errors

Student does not successfully name
Student successfully names both
both circuits of the heart and/or fails
circuits of the heart and associates the
to correctly associate the circuit with a
circuit with a side of the heart
side of the heart

Chambers

Meets satisfactory criteria without
spelling errors

Student names the 4 chambers of the Student does not successfully name all
heart and discusses flow in the proper 4 chambers of the heart and/or fails
order (atrium to ventricle)
to discuss flow in correct order

Valves

Meets satisfactory criteria without
spelling errors

Student correctly names all 4 valves Student does not correctly name all 4
and provides correct location relative
valves and/or does not provide
to chambers
correct location relative to chambers

Vessels

Meets satisfactory criteria without
spelling errors

Student correctly names the vessels Student does not correctly name the
emerging from the heart and provides
vessels emerging from the heart
correct location relative to chamber and/or does not provide the correct
each exits
location relative to chamber exited

Physiology

Meets satisfactory criteria and
references the process of gas exhange
taking place within the circuit

Satisfactory

Student correctly associates each
system with a relative oxygen (or
carbon dioxide) level of the blood
leaving the associated ventricle

Below Satisfactory

Student fails to mention oxygen
levels, or incorrectly associates the
systems with oxygen content

THA V01 – INTRODUCTION TO THEATRE
CSLO – Identify the Aristotelian elements and apply them to a performance.
CRITERIA

EXCEEDS

ABOVE AVERAGE

AVERAGE

BELOW EXPECTATIONS

No Participation

PLOT

Strong plot statement for both the
episode and series. Rich in content.
Full of thought, insight, and analysis.
Well over requested length of
response.

Adequate plot statement.
Substantial information is
provided. Thought, insight, and
analysis has taken place. Yet it
lacks some detail.

Generally competent. Plot
statement lacks great detail and
insight because it is too short.

CHARACTER

Strong character descriptions for
both the episode and series. Rich in
content and full of detail, thought,
insight, and analysis. Well over
requested length of response.

Adequate character descriptions.
Substantial information is
provided. Thought, insight, and
analysis has taken place. Yet it
lacks some detail.

Generally competent. Character
descriptions lacks great detail
and insight because it is too
short.

THEME

Strong theme chosen for the episode
with strong critical thinking and
justification. Strong character
descriptions for both the episode and
series. Well over requested length of
response.

Adequate theme statement.
Substantial information is
provided. Thought, insight, and
analysis has taken place. Yet it
lacks some detail.

Generally competent. Description
of the theme lacks great detail
and insight because it is too short
with no presence of justification.

Rudimentary and superficial. No
analysis or insight is displayed.
Failure to follow directions. Little
to no detail.

No mention of the
theme in the episode or
series.

LANGUAGE

Description of the language spoken
by characters is rich in content and
full of detail, thought, insight, and
analysis. Well over requested length
of response.

Adequate description of the
language spoke by the
characters. Substantial
information is provided.
Thought, insight, and analysis
has taken place. Yet it lacks some
detail.

Generally competent. Description
of the language characters speak
lacks great detail and insight
because it is too short with no
presence of justification.

Rudimentary and superficial. No
analysis or insight is displayed.
Failure to follow directions. Little
to no detail.

No mention of language
in the episode or series.

Rudimentary and superficial. No
analysis or insight is displayed.
Failure to follow directions. Little
to no detail.

No mention of the
premise of the series or
plot of this particular
episode.

Rudimentary and superficial. No
analysis or insight is displayed.
Failure to follow directions. Little
to no detail.

No mention of the
characters in the episode
or series.

A N A LY T I C E x p l o r e d
PROS
• Gives diagnostic information to

teacher.
• Gives formative feedback to
students.
• Easier to link to instruction than
holistic rubrics.
• Good for formative assessment;
adaptable for summative
assessment; if you need an overall
score for grading, you can
combine the scores.

CONS
• Takes more time to score than

holistic rubrics.
• Takes more time to achieve interrater reliability than with holistic
rubrics.

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko

HOLISTIC
One global, holistic
rating
• “SLO doesn’t have
recognizable
components or
related, but
possesses
separately
measureable
goals”

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko

THA V11A – Theatre Production I
THA V11A

CSLO 2 - Perform the duties of a cast or crew member in a main stage Ventura
College production.

EXCELLENT

GOOD

• Attend all work calls or
rehearsals prior to
performance
• Always on time
• Performs all required
tasks with precision and
accuracy
• Meet all deadlines
• Commitment to the
production and
• all working partners in
work calls, rehearsals and
performance

• Attend all work calls or
rehearsals prior to
performance
• Mostly on time
• Perform all required tasks
with accuracy
• Meet all deadlines
• Commitment to the
production and
• all working partners in work
calls, rehearsals and
performance

SATISFACTORY

• Attend most work calls or
rehearsals prior to
performance
• Generally on time
• Perform all required tasks
• Meet some deadlines
• Partial commitment to the
production and
• all working partners in work
calls, rehearsals and
performance
•

BELOW SATISFACTORY

• Confused or inconsiderate
communication and
collaboration with peers
and mentors.
• Poor comprehension of
character development
and/or crew assignment
during the learning process
of rehearsals.
• Poorly prepared for the
Performance phase of
production.
• Needs extra coaching and
or rehearsal which does not
rectify the poor quality

HOLISTIC Explored
PROS

CONS

• Scoring is faster than with analytic

• Single overall score does not

rubrics.
• Requires less time to achieve
inter-rater reliability.
• Good for summative assessment.

communicate information about
what to do to improve.
• Not good for formative
assessment.

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko

GENERAL
“Description of work gives
characteristics that apply to a
whole family of tasks (e.g.,
writing, problem solving).”

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko

• Multi-

component
• Analytic
• Allows for a
whole rubric
score
• General
• Broadly
applicable
• Paper or
Short Essay
• Simple
categories
• More than one

performance goal
possible (g or s)

GENERAL RUBRICS (Explored)
PROS

CONS

• Can share with students,

• Lower reliability at first than with

•

task-specific rubrics.
• Requires practice to apply well.

•

•
•

explicitly linking assessment and
instruction.
Reuse same rubrics with several
tasks or assignments.
Supports learning by helping
students see "good work" as
bigger than one task.
Supports student self-evaluation.
Students can help construct
general rubrics.

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko

TA S K
SPECIFIC
Description of work refers
to the specific content of a
particular task (e.g., gives
an answer, specifies a
conclusion).

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko

Microscope Use – Holistic Rubric

PEFORMANCE TASK RUBRICS Explored
PROS

CONS

• Teachers sometimes say using

• Cannot share with students

these makes scoring "easier."
• Requires less time to achieve
inter-rater reliability.

(would give away answers).
• Need to write new rubrics for
each task.
• For open-ended tasks, good
answers not listed in rubrics may
be evaluated poorly.

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko

DEVELOPING THE RUBRIC

DETERMINE

TYPE
• Analytical or
Holistic?
• General

Performance
or Performance
Task?

IDENTIFY

TA R G E
T
the desired level of
performance
you want to see,
as measured by
indicators,
that represents success
at achieving
your outcome

DETERMINE

CRITERIA
dimensions of “quality”
the aspects of
performance (e.g.,
argument, evidence,
clarity) that will be
assessed.
“Describe the major
attributes of the work
that will contribute to
the overall evaluation.”

QUALITIES OF STRONG CRITERIA
• brief
• understandable
• in a logical order

DETERMINE

RANGE
for

PERFORMANCE

QUALITY

or

S TA N D A R D
S
this element of the
rubric provides a
detailed description
of the defining
features that should
be found in the work
at a particular level
of mastery.

• ONE VIEW: it is not possible for assessors to meaningfully
distinguish more than four levels of ‘passing' performance.
• ANOTHER VIEW: that students struggle to make sense or
use of more than three levels (achieved, mostly achieved,
not yet achieved).

E X A M P L E S TA N D A R D S
scale for evaluating

BEHAVI ORAL
ELEMENTS
(group work, team
members, in a presentation,
etc.)
•
•
•
•

ALMOST ALWAYS
OFTEN
SOMETIMES
RARELY

•
•
•
•

•
•
•
•

Exceeds, Meets, Needs Improvement, Does
Not Meet
Exemplary, Proficient, Acceptable,
Unacceptable
Substantially Developed, Mostly Developed,
Developed, Underdeveloped
Distinguished, Proficient, Apprentice, Novice
Excellent, Above Average, Average, Below
Average, Poor
Meets, Does Not Meet
Advanced, Intermediate, Basic, Introductory
Exemplary, Accomplished, Developing,
Beginning

CONSUL
T
Colleagues
Assessment
Experts
Students

REFLECT

&RESET
• Apply rubric
• Eliminate

ambiguities
•

•
•
•

Of any use to
students
Appropriate?
Overused?
How can it be
improved?

• Reapply

EXAMPLES & MAKERS

LINKS TO

SAMPLE
RUBRICS

• Introduction to Rubrics
• http://www.introductiontorubrics.com/samples.ht
•

•

•

•

ml
Association for the Assessment of Learning in
Higher Education
http://course1.winona.edu/shatfield/air/rubrics.ht
m
Berkley Center for Teaching and Learning https://teaching.berkeley.edu/resources/improve/e
valuate-course-level-learning/rubrics
University of West Florida https://uwf.edu/offices/cutla/supportingpages/examples-of-rubrics/
Georgia State University http://www2.gsu.edu/~mstnrhx/457/rubric.htm

Websites for Rubric Making
• https://rubric-maker.com/
• Annenberg Learner
• iRubric
• Essay Tagger
• RubiStar
• Schrockguide
• ThemeSpark
• RubricMaker

SOURCES
• Association for Supervision and Curriculum Development –
•
•
•
•
•

•
•

http://www.ascd.org/publications/books/112001/chapters/What-Are-Rubrics-and-Why-Are-TheyImportant%C2%A2.aspx
Berkley center for Teaching and Learning https://teaching.berkeley.edu/resources/improve/evaluate-course-level-learning/rubrics
Carnegie Melon, Eberly Center for Teaching and Excellence https://www.cmu.edu/teaching/assessment/assesslearning/rubrics.html
Flinders University: http://www.flinders.edu.au/teaching/teachingstrategies/assessment/grading/designing-rubric.cfm
Gardner, Ty. Debbie Newcomb and Andrea Horigan “Meaningful Rubrics”, Ventura College Flex Day
Presentation, August 2013.
Huntington College Office of Assessment http://www.hunter.cuny.edu/academicassessment/HowTo/AssessMyCourse/MeasureStudentLearnin
gCourse
University of West Florida - https://uwf.edu/offices/cutla/supporting-pages/rubric-development/
https://www.niu.edu/facdev/_pdf/guide/assessment/rubrics_for_assessment.pdf

