Demystifying Assessment

and Building Better Rubrics
AGENDA

- Welcome!!

- Nathan Cole (Theatre Arts): Building Better

- Asher Sund (English): Assessment in the New Five-Year Cycle
- Deanna Hall (Child Development): “All in it Together”

- Jack Bennett (Math Department): “Assessing SLOs — Math”
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when establishing ing be nchma
Construct Score Point Score Point Score Point Score Point
Measured 3 2 1 o

Comprehension The student The student The student composition The student
provides a minimally composition
of Key Ideas and | TR curate | provides a mostly accurate analysis of what | provides an
Details analysis of what the | accurate analysis of | the model piece says and | inaccurate analysis
model piece says what the model may reference the piece | or no analysis of
explicitly and piece says explicitly | showing limited the model piece,
inferentially and and inferentially and | comprehension of showing little to no
references the piece | references the piece | complex ideas expressed | comprehension of
explicitly to support | explicitly to support | in the piece(s). ideas expressed In
the analysis, the analysis, the piece(s)
showing full showing full
. . ion of v of
o H H H £ 5 -. complex ideas complex ideas
a u I e Istl n S ecl IC . expressed in the expressed in the
piece(s). piece(s).
H H H monitaring Development of | The student The student The student composition | The student
criteria for grading or et : - = v aompoaton R U e
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a e r‘s ro e Cts O r e el Nl s ¥ elements by using clear purpose, its appropriateness to the
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” g details, and/or embellishment; the | audience
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te St S ) .. v development is largely appropriate
consistently to the task, purpose,
appropriale to the and audience.

task, purpose, and

--Merriam Webster Dictionary S

The student The student composition The student
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design, clarity, and cohesion and may or may | lack of design,
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of technique errors areas of technique
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understanding,




WHEN

DO | CREATE
OR REVISE RUBRICS

22227277

- SERVICE UNITS — During the semester the SUO comes up for
assessment

-« ACADEMIC COURSES — During the semester the Course comes
up for assessment

« PROGRAMS — During the semester the PSLO comes up for
assessment
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-DEVELOPING THE OUTCOME: "What should
students know and be able to do?"

*DEVELOPING THE RUBRIC: "How will | know when
they know it and can do it well?"




IMPORTANCE OF RUBRICS (for Instructors)

- Efficient way to examine student
performance

- where students are successful or
need additional instruction

 Provides Equity

- Assess how students meet your
standards, not how they compare
to other students

- Variety of instructors teaching
same course, in same program, or
same broad skill set across the
institution

- Students assessed in the same

manner (how students meet the
standards, not how they compare
to other students)




IMPORTANCE OF RUBRICS

(for Students)

Precisely defines instructor
expectations and standards

Recognizes their strengths and
weaknesses and directs efforts
accordingly

Promotes self-reflection about the
learning process and individual progress
in the course

Allows for revision and improvement
through quick, clear, and precise
feedback
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WHAT MAKES A STRONG RUBRIC

» Clear and measurable criteria

- Comprehensive and
“exclusive” criteria

- No overlap across criteria

- Developed with the aid of
colleagues and students




TYPES OF RUBRICS

“When the intended learning outcomes are best indicated by performances (things students do,

make, say, or write), then rubrics are the best way to assess them.”
--- http://www.ascd.org/publications/books/112001/chapters/What-Are-Rubrics-and-Why-Are-They-Important%C2%A2.aspx
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ANALYTICA
L

Each criterion of the
outcome is assessed
separately

- separate ratings of
specified
characteristics/com
ponents

« SLO can be broken
into components

< components can
be assessed
individually

Scoring

Criteria

Criterion1 Description
reflecting
beginning
level of
performanc
e

Criterion 2
Criterion 3
Criterion 4

Developing
(2)

Description  Description
reflecting reflecting of
toward mastery level
mastery level performance

of
performance

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko



In this option
components
might help us find
problem areas

We could benefit
from a general
shell that could be
adapted to
specific systems

Assessment tool = Essay on
Pulmonary and Systemic Circuits of

Course-Level Student Learning Outcome

Students will describe the relationship between the individual gross anatomy components of

the Heart the organ systems of the human body and relate the composition of these systems to their
function
Component Excellent Satisfactory Below Satisfactory
Student does not successfully name
. L Student successfully names both Y N N vy R
Meets satisfactory criteria without | . ™ . both circuits of the heart and/or fails
Systems R circuits of the heart and associates the . L
spelling errors o . to correctly associate the circuit with a
circuit with a side of the heart .
side of the heart
. o Student names the 4 chambers of the |Student does not successfully name all
Meets satisfactory criteria without R . .
Chambers R heart and discusses flow in the proper| 4 chambers of the heart and/or fails
spelling errors . X . .
order (atrium to ventricle) to discuss flow in correct order
. TS Student correctly names all 4 valves | Student does not correctly name all 4
Meets satisfactory criteria without R . X R
Valves R and provides correct location relative valves and/or does not provide
spelling errors . K
to chambers correct location relative to chambers
Student correctly names the vessels | Student does not correctly name the
Vessels Meets satisfactory criteria without [emerging from the heart and provides| vessels emerging from the heart
spelling errors correct location relative to chamber | and/or does not provide the correct
each exits location relative to chamber exited
. - Student correctly associates each . .
Meets satisfactory criteria and X y K Student fails to mention oxygen
. system with a relative oxygen (or R )
Phys|o|ogy references the process of gas exhange levels, or incorrectly associates the

taking place within the circuit

carbon dioxide) level of the blood
leaving the associated ventricle

systems with oxygen content




CRITERIA

THA VO1 — INTRODUCTION TO THEATRE

CSLO - Identify the Aristotelian elements and apply them to a performance.

EXCEEDS

ABOVE AVERAGE

AVERAGE

BELOW EXPECTATIONS

No Participation

PLOT

Strong plot statement for both the
episode and series. Rich in content.
Full of thought, insight, and analysis.
Well over requested length of
response.

Adequate plot statement.
Substantial information is
provided. Thought, insight, and
analysis has taken place. Yet it
lacks some detail.

Generally competent. Plot
statement lacks great detail and
insight because it is too short.

Rudimentary and superficial. No
analysis or insight is displayed.
Failure to follow directions. Little
to no detail.

No mention of the
premise of the series or
plot of this particular
episode.

CHARACTER

Strong character descriptions for
both the episode and series. Rich in
content and full of detail, thought,
insight, and analysis. Well over
requested length of response.

Adequate character descriptions.
Substantial information is
provided. Thought, insight, and
analysis has taken place. Yet it
lacks some detail.

Generally competent. Character
descriptions lacks great detail
and insight because it is too
short.

Rudimentary and superficial. No
analysis or insight is displayed.
Failure to follow directions. Little
to no detail.

No mention of the
characters in the episode
or series.

THEME

Strong theme chosen for the episode
with strong critical thinking and
justification. Strong character
descriptions for both the episode and
series. Well over requested length of
response.

Adequate theme statement.
Substantial information is
provided. Thought, insight, and
analysis has taken place. Yet it
lacks some detail.

Generally competent. Description
of the theme lacks great detail
and insight because it is too short
with no presence of justification.

Rudimentary and superficial. No
analysis or insight is displayed.
Failure to follow directions. Little
to no detail.

No mention of the
theme in the episode or
series.

LANGUAGE

Description of the language spoken
by characters is rich in content and
full of detail, thought, insight, and
analysis. Well over requested length
of response.

Adequate description of the
language spoke by the
characters. Substantial
information is provided.
Thought, insight, and analysis
has taken place. Yet it lacks some
detail.

Generally competent. Description
of the language characters speak
lacks great detail and insight
because it is too short with no
presence of justification.

Rudimentary and superficial. No
analysis or insight is displayed.
Failure to follow directions. Little
to no detail.

No mention of language
in the episode or series.




ANALYTIC Explored

PROS CONS

- Gives diagnostic information to - Takes more time to score than
teacher. holistic rubrics.
- Gives formative feedback to

- Takes more time to achieve inter-
rater reliability than with holistic
rubrics.

students.

- Easier to link to instruction than
holistic rubrics.

- Good for formative assessment;
adaptable for summative
assessment; if you need an overall
score for grading, you can
combine the scores.

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko



HOLISTIC

One global, holistic
rating

- “SLO doesn’t have

recognizable
components or
related, but
possesses
separately
measureable
goals”

‘Word Choic

Strong - 4 @
* Uses interesting
words
* Uses descriptive
odjectives and
adverbs, good nouns
ond verbs
* Attempts to use
‘olliteration, similes &

metophors

* Holds readers
attention

Effective -3 @

* Uses words
correctly 10 express
meaning

* Relies on simple,
common languoge

* Uses familior nouns
ond verbs

*Few odjectives,
odverds or phrases

_ |Using good vocabulary to give y
e ‘meoning. Details! Details! Detai

Developing-2 @
* Words are very
simple or used
incorrectly

* Words get in the
way of meaning
* Some words used

over ond over

*Words ore very
general (e.g. stuff,
nice, said, fun)

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko



THA V11A

EXCELLENT

* Attend all work calls or
rehearsals prior to
performance

* Always on time

* Performs all required
tasks with precision and
accuracy

* Meet all deadlines

* Commitment to the
production and

* all working partners in
work calls, rehearsals and
performance

THA V11A — Theatre Production |

CSLO 2 - Perform the duties of a cast or crew member in a main stage Ventura

College production
GOOD

e Attend all work calls or

rehearsals prior to
performance

* Mostly on time
* Perform all required tasks

with accuracy

* Meet all deadlines
¢ Commitment to the

production and

* all working partners in work

calls, rehearsals and
performance

SATISFACTORY

Attend most work calls or
rehearsals prior to
performance

Generally on time

Perform all required tasks
Meet some deadlines
Partial commitment to the
production and

all working partners in work
calls, rehearsals and
performance

BELOW SATISFACTORY

Confused or inconsiderate
communication and
collaboration with peers
and mentors.

Poor comprehension of
character development
and/or crew assignment
during the learning process
of rehearsals.

Poorly prepared for the
Performance phase of
production.

Needs extra coaching and
or rehearsal which does not
rectify the poor quality



HOLISTIC Explored

- Scoring is faster than with analytic - Single overall score does not
rubrics. communicate information about

-+ Requires less time to achieve what to do to improve.
inter-rater reliability. - Not good for formative

- Good for summative assessment. assessment.

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko



GENERAL

“Description of work gives
characteristics that apply to a
whole family of tasks (e.g.,
writing, problem solving).”

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko

I can do it without mistakes.
I can help others.

Pro@iedemnit
I can do it by myself!

I make little mistakes.

E—

Sometimes I need hep.
I am starﬂng to understand.

[Mevhes
I can’t do it by myself.

I don’t understand yef.

re— —— T -

e e e e e e e e e e e e e e e O e o ™




PRESENTATION RUBRIC
(for grades 9-12; Common Core ELA aligned)

for PBL

Above
Below Standard Approaching Standard At Standard Standard
v
Explanation » does not present information, arguments, » presents information, findings, arguments | » presents information, findings, arguments
of Ideas & ideas, or findings clearly, concisely, and and supporting evidence in a way that is and supporting evidence cleatly, concisely,
Inf : logically; argument lacks supporting not always clear, concise, and logical; line of | and logically; audience can easily follow the
niormation evidence; audience cannot follow the line of |  reasoning is sometimes hard to follow line of reasoning (CC 9-12.5L.4)
IeasoIlng » attempts to select information, develop » selects information, develops ideas and
» selects information, develops ideas and ideas and use a style appropriate to the uses a style appropriate to the purpose,
uses a style inappropriate to the purpose, purpose, task, and audience but does not task, and audience (CC 9-12.5L.4)
t.ask, :and aud1e;nce (may be too much or too fully succeed » clearly and completely addresses
little information, or the wrong approach) | attempts to address alternative or opposing |  alternative or opposing perspectives
» does not address alternative or opposing petspectives, but not cleatly or completely (CC11-12.9L.4)
perspectives
Organization | * does not meet requirements for what » meets most requirements for what should | » meets all requirements for what should be
should be included in the presentation be included in the presentation included in the presentation
» does not have an introduction and/or » has an introduction and conclusion, but » has a clear and interesting introduction
conclusion they are not clear or interesting and conclusion
» uses time pootrly; the whole presentation, » generally times presentation well, but may | »organizes time well; no part of the
or a partof it, is too short or too long spend too much or too little time on a presentation is too short or too long
topic, a/v aid, or idea
Eyes & Body » does not look at audience; reads notes or » makes infrequent eye contact; reads notes | »keeps eye contact with audience most of
slides or slides most of the time the time; only glances at notes or slides
» does not use gestures or movements » uses a few gestures or movements but they | »uses natural gestures and movements
» lacks poise and confidence (fidgets, do not look natural » looks poised and confident
slouches, appears nervous) > 1s.holws.(siorm.e poise and confidence, {only a » wears clothing appropriate for the occasion
» wears clothing inappropriate for the ittle fidgeting or nervous movement)
occasion » makes some attempt to wear clothing
appropriate for the occasion
Voice » mumbles or speaks too quickly or slowly » speaks clearly most of the time » speaks clearly; not too quickly or slowly

» speaks too softly to be understood

» frequently uses “filler” words (“uh, um, so,
and, like, etc.”)

» does not adapt speech for the context and
task

» speaks loudly enough for the audience to
hear most of the time, but may speak in a
monotone

» occasionally uses filler words

» attempts to adapt speech for the context
and task but is unsuccessful or inconsistent

» speaks loudly enough for everyone to hear;
changes tone and pace to maintain interest

» rarely uses filler words

» adapts speech for the context and task,
demonstrating command of formal English
when appropriate (CC 9-12.5L.6)

For more FreeBIEs visit bie.oro

@© 2013 BUCK INSTITUTE FOR EDUCATION




Component Good l Satisfactory Below Satisfactory
Points 2 I 1 0
Content Responds directly to the | Responds to the prompt or Does not respond to
prompt or guestion l question asked. Content is the prompt or
asked. Content is , accurate. guestion asked
accurate. (content may be
unrelated) and/or
| content is inaccurate.
Organization Contains a clear sense of = May lack a thesis or topic Lacks organization.

order. Includes a thesis
or topic sentence.
Supporting points are
presented in a logical
progression.

sentence, but points are
presented in a logical
manner.

Points are presented
in a random fashion,
making it difficult for
the reader to follow.

Development

Develops each point
with specific details or
examples.

Most points are supported
with some details and
evidence.

' Points are
unsupported or
supported with
sparse details.

Use of Uses discipline-specific Discipline-specific language Limited or
Language language and exhibits | is used sparingly. Has clear  inappropriate
some sophistication in sentences but there may be vocabulary. Slang
word cheice. | some awkwardness. may be used.
| Appropriate language used.
Grammar No major grammatical ' Contains some errors, but Errors are numerous

and Spelling

or spelling errors.

Integrates
Sources (if
applicable)

Incorporates summary,
paraphrase, and
quotations from
sources. Uses source
information to support
own ideas. Cites and
documents sources per
method required by
instructor.

they do not interfere with
Incoﬁrporates some
information from sources as
supporting information.
Cites and documents

| sources per method

| required by instructor.

and/or impair

Does not include
information from
sources, or sources
are not documented
per method required
by instructor.

« Multi-
component
- Analytic
- Allows for a

whole rubric
score

- General

- Broadly
applicable

- Paper or
Short Essay
- Simple
categories

+ More than one
performance goal
possible (g ors)
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GENERAL RUBRICS (Explored)

PROS

CONS

. Car|1. S_hi':\rle_ V\Il<i'th students, ; - Lower reliability at first than with
exp |C|ty INKINg assessment an task-specific rubrics.
instruction. ' '

- Reuse same rubrics with several * Requires practice to apply well.

tasks or assignments.

- Supports learning by helping
students see "good work" as
bigger than one task.

- Supports student self-evaluation.

- Students can help construct
general rubrics.

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko



TASK
SPECIFIC

Description of work refers
to the specific content of a
particular task (e.g., gives
an answer, specifies a
conclusion).

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko



Microscope Use — Holistic Rubric

Course-Level Student Learning Outcome

Students will individually focus the microscope on a slide during a lab quiz to
demonstrate mastery of the microscope.

Excellent

Satisfactory

Below Satisfactory

Students were able to
individually focus a slide
on high power using the
correct steps without the
help of the instructor on
the first try.

Students were able to
individually focus a slide
on high power using the
correct steps without the
help of the instructor on
the second try.

Students failed to
individually focus a slide
on high power or did not
use the correct steps to
focus the slide on high
power or required the
instructor’s help to focus
the slide on high power
on the second try.




NGSS High School Biology - Rubri for Askang Questions in an Ecosystem Framework

Dimension  § 2 3 4
Element Students an.- Students can_. Students can_ Students can...
Create a With guidance, creste | Create s scientific question | Create a scentific quastion that is Create s scientific question that is testabie by
testable a soentific question about water polution inthe | testable by the student in the the student in class and justify that testabilty;
question that meaningrully ool watershed; classroom and justify that testabifity; | Create s question that quantitatively links to
relates to water Colisboratively determine | Create a question adout chemical chemical paliutants in a Jocal watershed;
polution. whether it could be tested | pollutants in a local watershed, and | Connect their question to human and
in class. link it to human impacts. ecasystem-based causes and effects,
differentisting cause from coerelstion.
Use data With puidance, Develop a quastion based Determine which of the provided Create a scientific question based on personal,
and research | develop a question on provided information water quality data is usefuland use it | careful analysis of data relsted to the
to formulate | that relates to and then relate that slong with their observations to phenomenon, noting zaps or imitations in
8 question | provided cata and question to their gevelop a question. that data;
research. observations. Create a question that has the patential to
deepen current, scentific understanding of
the phenomenon (watershed
dynamics/paliution).
Frame o With guidance, can see | Frame 8 question in Frame the question with an Frame the question in ight of their created
question some ways the connection to the lake understanding of the local watershed | ecosystem mocel, justifying using or not using
witha lens | question relates tothe | watershed [system] at a system, particularty showing particular elements of the subsystem deing
of systems | netural system (and particular level, not understanding of the important focused on and building from the relstionships
and system | the partsthat work necessanly the most human and natural inputs and between those elements;
models together). relevant or mostimportant | outputs related to that system oe Frame  question that shows a quantitative
aspect of it. relevant subsystem. understanding of the system and/or

sudsystem.




RUBRICS FOR PROBLEM SOLVING IN MATHEMATICS

CATEGORY

Y eight

4

3

2

Mathematical

S0-100%% of the steps

Almost all (B5-89%) af
the steps and sclutions

Most (75-843) of the

More than 75% af tha
steps and solutions

Meatness and
Organization

15%

a neat, clear, organized
fashion that is easy to
read.

a neat and organized
fashion that is usually
aasy to read.

an organized fashion but
miay be hard to read at
bmes.

30% |and solutions have no : sieps and solutions have :
Errors ; have no mathematical j have mathematical
mathematical emars. no mathemahcal erors, 3
2Irors, 2IT0rs,
Explanztion s a Iittle :IE;EII_IE dn;rt:_-lz?ann!: Sﬂﬁ:“
) Explanation s detailed e difficult to understand :
0 ' .
Explanation 20% T Fn Explanation is clear, i ety e et missing several
PRy comganents OR was
P | not included.
The work appears
The work is presentad in | The work 15 presented in| The workl is presented in |sloppy and

unorganized. It is hard
iz know what
infarmation goes
faaethar,

Diagrams and

hagrams andfor
sketches are clear and

Diagrams and'or

Diagrams and/or

Diagrams and/ar
cketehes gare difficult fo

completed.

completed.

problems are completed.

15% |greatly add to the sketches are clearand |sketches are somewhat :
Sketches readert's understanding |easy to understand. difficult to understand. tOrelaaCarare o
used.
of the procedura{s).
All but ong of the Several of the
Completion 20% All problems are proolems are All but two of the prablems are not

comgleted.
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PEFORMANCE TASK RUBRICS Explored

PROS

- Teachers sometimes say using
these makes scoring "easier."

- Requires less time to achieve
inter-rater reliability.

CONS

- Cannot share with students
(would give away answers).

- Need to write new rubrics for
each task.

- For open-ended tasks, good
answers not listed in rubrics may
be evaluated poorly.

Source: From Assessment and Grading in Classrooms (p. 201), by Susan M. Brookhart and Anthony J. Nitko



DEVELOPING THE RUBRIC




DETERMINE

TYPE

Analytical or
Holistic?

General

Performance

or Performance
Task?




IDENTIFY

TARGE

the desired level of
performance

you want to see,

as measured by
indicators,

that represents success
at achieving

your outcome




DETERMINE
CRITERIA

dimensions of “quality”

the aspects of
performance (e.g.,
argument, evidence,
clarity) that will be
assessed.

“Describe the major
attributes of the work
that will contribute to

the overall evaluation.”

QUALITIES OF STRONG CRITERIA
> brief

- understandable

- in a logical order



R A N ( i E Below Expectations Meets Expectations Exceeds Expectations
for Unacceptable Developing Acceptable Exemplary
Inadequate Barely Adequate Good Exemplary
QUALITY or
Unacceptable Marginal Meets Expectations Exceeds Expectations
Novice Developing Proficient Expert
Missing or Serious Below Expectations Meet Expectations Excellent Waork
. Problems
this element of the
rubric provides a _ Unacoetable Below Meets Exceeds
g P Expectations Expectations Expectations

detailed description
of the defining
features that should
be found in the work
at a particular level
of mastery.

* ONE VIEW: it is not possible for assessors to meaningfully
distinguish more than four levels of ‘passing' performance.

« ANOTHER VIEW: that students struggle to make sense or
use of more than three levels (achieved, mostly achieved,
not yet achieved).
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EXAMPLE STANDARDS

scale for evaluating

BEHAVIORAL
ELEMENTS

(group work, team
members, in a presentation,

etc.)

ALMOST ALWAYS
OFTEN
SOMETIMES
RARELY

Exceeds, Meets, Needs Improvement, Does
Not Meet

Exemplary, Proficient, Acceptable,
Unacceptable

Substantially Developed, Mostly Developed,
Developed, Underdeveloped

Distinguished, Proficient, Apprentice, Novice

Excellent, Above Average, Average, Below
Average, Poor

Meets, Does Not Meet
Advanced, Intermediate, Basic, Introductory

Exemplary, Accomplished, Developing,
Beginning



CONSUL
i

Colleagues

Assessment
Experts

Students




REFLECT

&RESET

« Apply rubric
- Eliminate
ambiguities

Of any use to
students
Appropriate?
Overused?
How can it be
improved?

- Reapply




EXAMPLES & MAKERS




LINKS TO
SAMPLE

RUBRICS

Introduction to Rubrics

http://www.introductiontorubrics.com/samples.ht
ml

Association for the Assessment of Learning in
Higher Education
http://coursel.winona.edu/shatfield/air/rubrics.ht
m

Berkley Center for Teaching and Learning -
https://teaching.berkeley.edu/resources/improve/e
valuate-course-level-learning/rubrics

University of West Florida -
https://uwf.edu/offices/cutla/supporting-
pages/examples-of-rubrics/

Georgia State University -
http://www?2.gsu.edu/~mstnrhx/457/rubric.htm



http://www.introductiontorubrics.com/samples.html
http://course1.winona.edu/shatfield/air/rubrics.htm
https://teaching.berkeley.edu/resources/improve/evaluate-course-level-learning/rubrics
https://uwf.edu/offices/cutla/supporting-pages/examples-of-rubrics/
http://www2.gsu.edu/~mstnrhx/457/rubric.htm

Websites for Rubric Making

 https://rubric-maker.com/

« Annenberg Learner

» iRubric

- Essay Tagger
 RubiStar
 Schrockguide

« ThemeSpark
« RubricMaker



https://rubric-maker.com/
http://www.learner.org/workshops/hswriting/interactives/rubric/
http://www.rcampus.com/indexrubric.cfm
http://www.essaytagger.com/commoncore
http://rubistar.4teachers.org/index.php
http://www.schrockguide.net/assessment-and-rubrics.html
https://www.themespark.net/
http://rubric-maker.com/

- L
SOURCES

- Association for Supervision and Curriculum Development —
http://www.ascd.org/publications/books/112001/chapters/What-Are-Rubrics-and-Why-Are-They-
Important%C2%A2.aspx

- Berkley center for Teaching and Learning -
https://teaching.berkeley.edu/resources/improve/evaluate-course-level-learning/rubrics

- Carnegie Melon, Eberly Center for Teaching and Excellence -
https://www.cmu.edu/teaching/assessment/assesslearning/rubrics.html

+ Flinders University: http://www.flinders.edu.au/teaching/teaching-
strategies/assessment/grading/designing-rubric.cfm

- Gardner, Ty. Debbie Newcomb and Andrea Horigan “Meaningful Rubrics”, Ventura College Flex Day
Presentation, August 2013.

+ Huntington College Office of Assessment -
http://www.hunter.cuny.edu/academicassessment/HowTo/AssessMyCourse/MeasureStudentLearnin

gCourse
+ University of West Florida - https://uwf.edu/offices/cutla/supporting-pages/rubric-development/

« https://www.niu.edu/facdev/ pdf/guide/assessment/rubrics for assessment.pdf



http://www.ascd.org/publications/books/112001/chapters/What-Are-Rubrics-and-Why-Are-They-Important%C2%A2.aspx
https://teaching.berkeley.edu/resources/improve/evaluate-course-level-learning/rubrics
https://www.cmu.edu/teaching/assessment/assesslearning/rubrics.html
http://www.flinders.edu.au/teaching/teaching-strategies/assessment/grading/designing-rubric.cfm
http://www.hunter.cuny.edu/academicassessment/HowTo/AssessMyCourse/MeasureStudentLearningCourse
https://uwf.edu/offices/cutla/supporting-pages/rubric-development/
https://www.niu.edu/facdev/_pdf/guide/assessment/rubrics_for_assessment.pdf

